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Abstract. The integration of local culture into English Language Teaching (ELT) has become increasingly
significant in fostering students’ intercultural competence and identity awareness. This study aims to explore how
local cultural values can be effectively embedded into ELT practices to enhance learners’ communicative
competence and cultural understanding. Employing a qualitative descriptive method, data were collected through
classroom observations, interviews with English teachers, and analysis of teaching materials. The findings reveal
that incorporating local culture into ELT not only makes learning more meaningful and relevant but also promotes
respect for cultural diversity and critical thinking skills. Teachers who integrate local traditions, stories, and
expressions into classroom activities create an engaging learning atmosphere that bridges students’ cultural
background with global communication demands. However, challenges such as limited cultural resources and
insufficient teacher training persist. The study suggests the need for curriculum development that balances global
language proficiency with local cultural identity, as well as professional training programs that empower teachers
to apply intercultural approaches in ELT. The implications highlight the importance of culturally responsive
pedagogy in preparing learners to become competent global citizens while maintaining their local identity.
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1. BACKGROUND

In recent years, the integration of local culture into English Language Teaching (ELT)
has gained increasing attention as educators seek to balance global communication skills
with the preservation of cultural identity. English, as a global lingua franca, often dominates
language education in ways that overlook the cultural contexts of learners. Consequently,
students may develop linguistic competence without a corresponding understanding of their
own cultural values, leading to a disconnection between language learning and local
identity. Integrating local culture into ELT provides an opportunity to create meaningful
learning experiences that foster both communicative proficiency and intercultural
awareness. By embedding cultural elements familiar to students, teachers can promote a

sense of belonging, motivation, and relevance in language learning.

Several studies have highlighted the importance of cultural content in ELT to promote
intercultural competence and global citizenship. Previous research, however, tends to focus
on cross-cultural or target-culture aspects, while the inclusion of learners’ own cultural
background remains underexplored. This gap emphasizes the need for a pedagogical
framework that positions local culture not merely as a supplementary topic but as an integral

part of language learning. Incorporating local culture helps bridge the gap between students’
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real-life experiences and the global use of English, creating a more holistic and
contextualized learning environment. It also enables learners to compare and contrast
cultural perspectives, thus enhancing critical thinking and empathy toward cultural
differences.

The novelty of this study lies in its emphasis on incorporating local cultural
elements—such as traditions, folklore, social values, and community practices—into ELT
to enhance intercultural competence. The research addresses the urgency of contextualizing
English learning in a way that strengthens students’ cultural awareness, national identity,
and communicative confidence in multicultural settings. Furthermore, this study contributes
to the development of culturally responsive pedagogy that values diversity and inclusivity
in education. Therefore, the objective of this study is to analyze how local culture can be
effectively integrated into ELT practices, to explore teachers’ and students’ perceptions of
such integration, and to examine its impact on developing students’ intercultural

competence within a globalized educational context.

2. THEORETICAL REVIEW

The integration of local culture into English Language Teaching (ELT) is grounded in
several key theories that emphasize the interconnection between language, culture, and
identity. Language is not only a means of communication but also a carrier of cultural values
and social meanings (Kramsch, 1998). From the perspective of sociocultural theory
(Vygotsky, 1978), learning occurs through social interaction within a cultural context,
where language serves as a mediating tool for meaning-making. This theory underscores
that effective language learning should involve engagement with the learner’s own cultural
background, as it provides a familiar framework for constructing new linguistic and cultural

knowledge.

The concept of intercultural competence (Byram, 1997) is central to this study,
referring to the ability to interact effectively and appropriately across cultural boundaries.
Byram’s model highlights five components: attitudes, knowledge, skills of interpreting and
relating, skills of discovery and interaction, and critical cultural awareness. Integrating local
culture into ELT supports the development of these components by allowing learners to
reflect on their cultural identity while appreciating others’. This approach aligns with the

principles of intercultural communicative competence (Fantini, 2000), which integrates
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linguistic proficiency with intercultural sensitivity, fostering learners who can function

effectively in global communication while maintaining respect for their own culture.

Previous studies have demonstrated that incorporating cultural elements in ELT
enhances learners’ motivation and engagement (Cortazzi & Jin, 1999; Choudhury, 2014).
For example, McKay (2003) argues that English instruction should reflect the sociocultural
realities of learners, as language teaching divorced from cultural context leads to superficial
understanding. Similarly, Nugroho and Rahmawati (2020) found that integrating local
culture in ELT classrooms encourages students to use English meaningfully to express
cultural identity and social values. Another study by Widodo (2018) revealed that culturally
responsive pedagogy not only strengthens learners’ linguistic skills but also promotes

empathy, tolerance, and critical awareness of cultural diversity.

The theoretical foundation of this research also relates to constructivist learning
theory, which views knowledge as actively constructed by learners based on their
experiences (Piaget, 1973). When teachers integrate local culture into ELT, they create
opportunities for learners to construct meaning through culturally relevant contexts,
facilitating deeper understanding and retention. This aligns with contextual teaching and
learning (Johnson, 2002), emphasizing that learning becomes more effective when students
connect new information with their prior knowledge and cultural experiences.

Based on these theoretical perspectives and empirical findings, this study is grounded
on the implicit assumption that embedding local culture into ELT can foster intercultural
competence and strengthen learners’ identity. The integration of local and global cultural
elements provides a pedagogical pathway for developing English proficiency alongside
cultural awareness, which is essential in preparing learners to participate actively and

respectfully in an increasingly interconnected world.

3. RESEARCH METHOD

This study employed a qualitative descriptive research design aimed at exploring how
the integration of local culture in English Language Teaching (ELT) contributes to the
development of students’ intercultural competence. The qualitative approach was selected
because it allows an in-depth examination of teachers’ and students’ perceptions, attitudes,
and practices in real classroom contexts. The research focused on describing phenomena as

they occur naturally without manipulation of variables, aligning with Creswell’s (2014)
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perspective that qualitative research emphasizes meaning and understanding within social

settings.

The population of this study comprised English teachers and students from three senior
high schools in Central Java, Indonesia, known for their implementation of local culture-
based learning. Through purposive sampling, six English teachers and sixty students were
selected as the sample, ensuring that participants had relevant experience in culturally
integrated ELT. The sample size was considered adequate to represent diverse perspectives

and to achieve data saturation in qualitative inquiry.

Data collection techniques included classroom observation, semi-structured
interviews, and document analysis. Classroom observations were conducted to identify
teaching strategies and classroom interactions that reflected local cultural integration. Semi-
structured interviews were used to gain deeper insights into teachers’ and students’
experiences, challenges, and perceptions. Document analysis was applied to examine
teaching materials, lesson plans, and student assignments containing local cultural elements.
The research instruments consisted of observation checklists, interview guides, and
document analysis sheets, all of which were validated through expert judgment. The validity
and reliability tests indicated that the instruments were appropriate and consistent, ensuring

data credibility and dependability.

Data analysis followed the interactive model proposed by Miles, Huberman, and
Saldafa (2014), involving three stages: (1) data reduction, where irrelevant data were
excluded, (2) data display, where information was organized into matrices and themes, and
(3) conclusion drawing and verification, where final interpretations were made based on
patterns and relationships among data categories. Triangulation was applied across data

sources and methods to enhance the trustworthiness and accuracy of the findings.

The research model in this study illustrates the relationship between Local Culture
Integration (X) as the independent variable and Intercultural Competence (Y) as the
dependent variable. Local Culture Integration (X) refers to the inclusion of cultural values,
traditions, and practices in ELT classroom activities, while Intercultural Competence (Y)
encompasses learners’ attitudes, knowledge, and skills necessary for effective cross-cultural
communication (Byram, 1997). The model assumes that higher levels of cultural integration
in ELT will lead to improved intercultural competence among students, as indicated by their

increased cultural awareness, empathy, and communicative ability in diverse settings.
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Overall, the chosen research design, sampling strategy, and analytical procedures are
appropriate to capture the complexity of integrating local culture into ELT. The study’s
methodological framework supports the exploration of how culturally responsive teaching
practices can serve as a pathway to developing intercultural competence in the context of
English language education.

4. RESULTS AND DISCUSSION

This research was conducted over a period of three months, from May to July 2025,
in three senior high schools located in culturally diverse regions of Central Java, Indonesia.
These schools were selected based on their initiatives in integrating local cultural content
into English Language Teaching (ELT). The data collection process involved classroom
observations, semi-structured interviews with teachers and students, and analysis of
instructional documents such as lesson plans and learning materials. Data triangulation
ensured the validity and reliability of findings by comparing evidence from multiple

sources.
Integration of Local Culture in ELT Practices

The findings revealed that English teachers integrated local cultural elements in
various forms, such as traditional stories, regional folklore, songs, proverbs, and local
festivities. These materials were used to contextualize grammar lessons, speaking activities,
and reading comprehension tasks. Table 1 presents examples of cultural materials integrated

into ELT lessons.

Table 1. Examples of Local Cultural Integration in ELT Activities

Learning Cultural Material Used Example of Classroom Activity
Aspect

. Local folktales (e.g., Timun Mas, Reading comprehension with moral

Reading . . .
Malin Kundang) reflection questions
Speaking Local customs and traditions Group discussions comparing local and
global cultural practices
Writing Traditional ceremonies Descriptive essay writing about local
festivals

Listening Folk songs or regional stories  Listening tasks based on local narratives

As shown in Table 1, integrating local cultural content made lessons more engaging
and relatable. Teachers reported that students became more confident in expressing their
opinions and developed a deeper appreciation for their own cultural background. This

finding aligns with Kramsch’s (1998) assertion that language learning is inseparable from
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cultural identity formation, and that embedding cultural context enhances linguistic and

cognitive engagement.
Development of Intercultural Competence

The integration of local culture in ELT was found to significantly contribute to the
development of intercultural competence. Students demonstrated improved abilities in
interpreting cultural meanings, comparing values across cultures, and expressing respect
toward diversity. These findings correspond to Byram’s (1997) model of intercultural
competence, which emphasizes the cultivation of knowledge, skills, and attitudes through

cultural interaction.

Teachers observed that students who engaged in culturally integrated lessons were
more reflective and empathetic in cross-cultural discussions. For instance, when discussing
global issues like environmental awareness, students drew comparisons between local
conservation practices and international approaches, indicating a higher level of
intercultural understanding. This supports previous studies by Nugroho and Rahmawati
(2020) and Widodo (2018), which found that local cultural content fosters critical awareness

and global-mindedness in language learners.
Challenges in Implementation

Despite its benefits, the study identified several challenges in integrating local culture
into ELT. Teachers reported limited availability of culturally relevant English teaching
materials and insufficient professional development programs supporting cultural
pedagogy. Some teachers also faced difficulties balancing local and global content within
the curriculum. These challenges are consistent with Choudhury’s (2014) findings that
teachers often struggle to contextualize ELT materials due to lack of institutional support

and standardized resources.
Theoretical and Practical Implications

Theoretically, this study reinforces the sociocultural and constructivist perspectives
that emphasize learning as a culturally situated process (Vygotsky, 1978; Piaget, 1973). The
results confirm that incorporating learners’ cultural backgrounds into ELT can deepen
conceptual understanding and strengthen identity development. Practically, the findings
suggest the need for ELT curriculum designers and policymakers to develop culturally

inclusive materials and provide training for teachers in intercultural pedagogy.
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Furthermore, this study highlights that local culture serves as an effective bridge
between linguistic competence and intercultural understanding, promoting the formation of
globally competent yet culturally grounded learners. Hence, integrating local culture into
ELT is not only a pedagogical innovation but also a strategic response to globalization that
ensures learners maintain cultural roots while participating actively in international

communication.

In conclusion, the results demonstrate that the integration of local culture into English
Language Teaching significantly enhances students’ intercultural competence, fosters

cultural appreciation, and supports the holistic goals of education in a multicultural world.

5. CONCLUSION AND SUGGESTION

The findings of this study conclude that integrating local culture into English
Language Teaching (ELT) significantly contributes to the development of students’
intercultural competence. The incorporation of cultural elements such as folklore, traditions,
and local social values creates meaningful and contextually relevant learning experiences
that enhance students’ linguistic skills, cultural awareness, and communicative confidence.
The research demonstrates that when learners are exposed to culturally integrated materials,
they become more reflective, empathetic, and capable of engaging in intercultural
communication while maintaining a strong sense of cultural identity. These results align
with sociocultural and constructivist theories, confirming that learning becomes more

effective when it is rooted in the learner’s cultural and experiential background.

Despite the positive outcomes, this study acknowledges several challenges, including
limited availability of culturally responsive teaching resources, varying teacher
competencies in integrating local culture, and insufficient institutional support for culturally
inclusive curricula. Therefore, it is suggested that policymakers and curriculum developers
provide systematic guidance, resource development, and professional training programs to
help teachers implement local culture-based ELT more effectively. English teachers are
encouraged to adopt innovative teaching strategies that link linguistic content with students’

cultural contexts to foster both communication skills and intercultural understanding.

Theoretically, this study contributes to the growing discourse on intercultural
pedagogy and culturally responsive education. Practically, it offers insights into how ELT
can serve as a medium for cultural preservation and global competence building. However,

the research is limited to qualitative data from selected schools in Central Java, which may
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not fully represent other educational contexts. Future studies are recommended to employ
mixed-method approaches or broader samples across diverse regions to provide a more
comprehensive understanding of how local cultural integration influences language learning
outcomes. Expanding research into digital or media-based cultural materials in ELT could
also reveal new possibilities for developing intercultural competence in the era of global

communication.
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